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Division 53:  Curriculum Council, $11 053 000 - 

Hon Simon O’Brien, Deputy Chairman. 

Hon Ljiljanna Ravlich, Parliamentary Secretary representing the Parliamentary Secretary to the Minister for 
Education and Training. 

Mrs N. Jeffery, Chief Executive Officer. 
Ms Y.H. Seetoh, Manager, Financial Services. 

Mr R. Barrett, Director, Accreditation and Moderation. 

The DEPUTY CHAIRMAN:  On behalf of the Legislative Council Estimates Committee, I welcome members 
and witnesses to today’s hearing.  Government agencies and departments have an important role and duty in 
assisting Parliament to scrutinise the budget papers on behalf of the people of Western Australia.  The committee 
values their assistance.  

It will assist Hansard if, when referring to the Budget Statements volumes or the consolidated fund estimates, 
members give a page number or other reference in preface to their questions. 

I say to the witnesses that if supplementary information is to be provided, it is to be delivered to the committee’s 
clerk within five working days of receipt of the questions.  An example of the required Hansard style for the 
documents has been provided. 
I ask members to keep their questions succinct and to limit the extent of personal observations.  I also ask agency 
representatives to keep their answers succinct to facilitate as many questions as possible. 

For the benefit of members and Hansard, I now ask the parliamentary secretary to introduce her advisers to the 
committee, advising their full name and the capacity in which they appear before the committee. 

At this time I ask each of the witnesses whether he or she has read, understood and completed the “Information 
for Witnesses” form.  I see that all have.  I also ask witnesses whether they fully understand the meaning and 
effect of the provisions of that document.  All witnesses have indicated in the affirmative. 

Does the parliamentary secretary wish to make any opening remarks? 

Hon LJILJANNA RAVLICH:  The only point I make is that obviously the Curriculum Council has a key role to 
play in setting curriculum policy directions for kindergarten through to year 12 schooling in Western Australia.  
It goes about its business most efficiently.  Basically, the committee will notice that there has been a very 
generous projection for the delivery of outputs in the forward estimates for this division. 

The DEPUTY CHAIRMAN:  Members, I will now call for questions, firstly from the designated lead speakers.  
In the first instance, I give the call to the honourable Leader of the Opposition. 

Hon NORMAN MOORE:  I refer to the outcomes, outputs and performance information on page 901.  Under 
the heading “Outcomes and Key Effectiveness Indicators”, two outcomes are listed, and there are two sets of 
comments about those outcomes.  They both relate to the acceptance by stakeholders, in the first case that the 
courses developed or reviewed and approved were relevant to student learning needs, and in the second case that 
the measures of student achievement were valid and credible.  In both cases the budget was 100 per cent, the 
estimated was 100 per cent and the expected is 100 per cent.  Can the parliamentary secretary tell me who are 
these stakeholders who are totally and absolutely in support of the outcome? 

Hon LJILJANNA RAVLICH:  It is a very interesting observation that has been picked up by the honourable 
member.  I will ask Mrs Jeffery to enlighten the member. 

Mrs JEFFERY:  With the curriculum framework, we have an annual survey that we send to all people who have 
been working with us, particularly those who have been involved in consultation.  We ask them the extent to 
which they have implemented the curriculum framework.  After the first couple of years most people have 
reported on a continuum that they have all commenced implementation.  Therefore, the 100 per cent refers to the 
fact that everyone has commenced, in some shape or other, the implementation of the curriculum framework. 

Hon NORMAN MOORE:  Did you find the one person when it was 99 per cent?  I am more interested in the 
other two in which the stakeholders have accepted the outcome. 

Hon LJILJANNA RAVLICH:  In other words, who are the stakeholders? 

Hon NORMAN MOORE:  Who are the stakeholders who have indicated they accept what the council has done?  
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[10.50 am] 

Mrs JEFFERY:  Mr Barrett will answer that question because it relates to the post-compulsory courses.   

Mr BARRETT:  We do a similar survey with syllabus committees, teachers and students on a continuum to 
establish the degree to which they think our subjects are relevant to their needs and that assessments are 
comparable.  We present the survey results to the post-compulsory committee, which comprises stakeholders 
representing each of the education sector systems; that is, universities, training, industry, parents and teachers.  
Because that committee endorses the survey results and report as an account for relevance and comparability, in 
negotiation with the Office of the Auditor General, it has interpreted it as indicating that that means 100 per cent 
acceptance, because that committee, representing the stakeholders, has accepted it.   

Hon NORMAN MOORE:  It sounds like a good way of getting 100 per cent.  I refer to page 899.  I note that the 
total appropriations provided to deliver outputs for item 87 under the heading “Delivery of Outputs” has in fact 
decreased, but not by a whole lot.  In the context of many other parts of government having received an increase, 
will the parliamentary secretary explain why there has been a decrease in the amount of funding provided to the 
Curriculum Council, particularly in view of the fact that it has some significant issues and trends to deal with?   

Hon LJILJANNA RAVLICH:  The honourable member is quite right.  There has been a drop of 0.59 per cent for 
the 2004-05 financial year.  The following non-recurrent items in the 2003-04 budget were the reasons for the 
lower provision in 2004-05: $500 000 for the delivery of assuring quality of vocational education and training in 
school, or the VETIS initiative, and $210 000 for lump-sum superannuation payments to the Government 
Employees Superannuation Board for a retired ex-employee of the council’s predecessor, the Secondary 
Education Authority.  The drop in the provision was offset by an increase in funding of $346 000 for the 
implementation of the post-compulsory education recommendations, resulting in the lower adverse impact on the 
overall funding for 2004-05.  Although there is a reduction of just over half a per cent in real terms, the member 
will see in the forward estimates that the projected forecast is for an increase in 2005-06, a continued increase in 
2006-07 and quite a substantial increase in 2007-08.  I will ask Ms Seetoh whether she would like to add 
anything to those comments.   

Ms SEETOH:  No, unless the member would like to ask a question about something else.   

Hon NORMAN MOORE:  No, that is fine.  However, I have another question about finance.  I refer to the 
statement of financial performance on page 908.  Under the cost of services, employee expenses is shown as 
having decreased from an estimated actual of $4.931 million to a budget estimate of $4.541 million, which is a 
$400 000 decrease.  Can the parliamentary secretary explain the reason for that drop?  She may have already 
done that in her previous answer, but she might repeat it if it is the case.  Secondly, the Curriculum Council 
receives user charges and fees.  Can the parliamentary secretary give me some indication of the items and 
services for which the council charges fees?   

Ms SEETOH:  I will address the user charges first.  We sell items such as the tertiary entrance examination 
papers and solutions.  That is included in the user fees and charges.  We also collect fees from students who 
register for the full-fee paying overseas student program.  That is how we get the revenue through user fees and 
charges.  The drop in the employee expenses goes back to the first answer that was provided.  There was a drop 
of $580 000 for VET, and that impacts on salaries.  The drop in the provision for VET has a great impact on this 
item.   

Hon ED DERMER:  My first question relates to the significant issues and trends on page 899.  The third dot 
point describes the significant assistance in the form of curriculum support materials and professional 
development advice to enable schools to implement the curriculum framework.  I am interested to learn whether 
the same materials are distributed to each school or whether the support materials are tailored to the needs of 
particular schools, and how that system might work.   

[11.00 am] 

Hon LJILJANNA RAVLICH:  A range of curriculum support materials is provided in relation to the curriculum 
framework.  For example, there is an allocation of $720 000 for progress maps, which describe student 
achievement at eight successive levels to assist teachers to monitor student achievement and to plan learning 
programs.  They underpin the Department of Education and Training standards.  There is also an allocation of 
$1.41 million for curriculum guides, which also have been developed to support the implementation of the 
curriculum framework.  The report of the Taskforce on Structures, Support Services and Resources Supporting 
Government Schools identified the need for increased materials in the form of curriculum guides to support 
teachers, some of whom were experiencing difficulty with implementation.   



Extract from Hansard 
[COUNCIL - Thursday, 10 June 2004] 

 p647b-652a 
Deputy Chairman; Hon Ljiljanna Ravlich; Hon Norman Moore; Hon Ed Dermer; Hon Dr Chrissy Sharp; Hon 

Alan Cadby; Hon Kate Doust; Hon Bill Stretch 

 [3] 

The Curriculum Council also publishes progress maps and curriculum guides.  One of the things that is involved 
in implementing a curriculum framework is that it is expected that the whole system will embrace it and all 
schools will progress together.  One of the difficulties is that it is one thing to produce the material; it is another 
to ensure that it is used in the way that it is intended to be used at the practitioner level.  That is really quite 
fundamental, because perhaps in more remote areas there may be a view that it should not be given the high 
priority that is expected by the Curriculum Council.  It has been around for a while, and basically we need to 
make sure that the outcomes are being achieved in accordance with what it was set up to do.  I do not know 
whether the support material is provided uniformly across all schools or on a needs basis, so I will hand over to 
Mrs Jeffery, because she is in the best position to answer that question. 

Mrs JEFFERY:  The support materials that we have just discussed are under development, and they will be 
distributed to all schools.  We work very closely with the Department of Education and Training, the Catholic 
Education Office and the Association of Independent Schools of Western Australia to ensure that they include 
those materials in their professional development.  They are heavily involved in the development of the 
materials.  Representatives from all of the school sectors are involved at every stage of the development of those 
materials so that they will be able to ensure that the materials are implemented and used effectively within 
schools, whether they be remote schools or metropolitan schools.  We produced materials a few years ago called 
Getting Started.  Those materials were tailored more to meet the needs of particular groups of teachers, such as 
new graduates or teachers in the country, as opposed to teachers who are more experienced.  However, we are 
not the people who do the professional development.  That is done by the school system sectors.  We produce the 
materials for them to use.   

Hon ED DERMER:  The curriculum framework progress maps to which the parliamentary secretary referred 
caught my eye when I was looking at the list of major achievements for 2003-04 at page 902.  I would be 
grateful to receive any further explanation that the parliamentary secretary’s advisers can provide on the use of 
those maps.  I am thinking back to my time as a teacher some 18 years ago.  I imagine that had we had this type 
of tool in those days, it would have been very helpful.  I am interested to learn further about how those maps 
work.   

Hon LJILJANNA RAVLICH:  I need to be a bit careful here.  I am pretty sure that in the social sciences area we 
worked with something that might have been a bit of a precursor to the curriculum framework.  That was 
structured in such a way that it was not until students had achieved a certain level of competency at one stage 
that they could progress to the next stage.  I am making a bit of an assumption that the progress maps that we are 
talking about across the eight curriculum areas - it used to be seven, but it is now eight - are pretty much the 
same, as I am sure a lot has changed in a decade.  I will ask Mrs Jeffery whether she can enlighten us.   

Mrs JEFFERY:  The progress maps are described at eight levels of achievement.  There is an outcome for each 
progress map.  One of the outcomes may be writing, and it then describes eight levels of achievement for 
writing.  The teachers use the progress maps to monitor student achievement.  They also use them to help plan 
their learning programs.  We will now be providing the curriculum guides to assist a little more in that area, 
because some people have been having difficulty in some of the learning areas - not English, because there is a 
lot of material around to support the teaching of English, but other areas.  By knowing how students are going in 
that eight-level progression, teachers are able to tailor the programs that they develop.  The teachers will use the 
curriculum guides- they have had First Steps in English for many years - to help them to plan to meet the needs 
of students.  As everyone is aware, students do not progress in a lock-step way.  All of the testing over the past 
10 years has shown that by the time students are in about year 7, some are quite advanced and might be at a level 
four achievement, whereas others might still be at a level two achievement.  Students generally progress up the 
levels, but it takes some students a little longer than others.  The materials help teachers to plan their programs in 
order for students to make that progress.   

Hon ED DERMER:  I refer to page 899.  The fourth dot point under significant issues and trends refers to the 
implementation of the K-12 curriculum framework in years 11 and 12 and states that it represents a major 
challenge, as the current inputs-based subject structure needs to be changed to be consistent with the learning 
outcomes approach of the curriculum framework.  I am interested in learning more about how these proposed 
changes will occur and the adjustments that will be required. 

Hon LJILJANNA RAVLICH:  I will ask Mrs Jeffery whether she can provide an overview on this matter.   

Mrs JEFFERY:  The changes in the post-compulsory area are now well under way.  They are a result of three or 
four years of consultation across the whole education sector, involving all the stakeholders, which includes 
parents, teachers and the wider community.  As a result of that consultation, some problems with the current 
system were identified.  It had not been reviewed since 1984.  We had a curriculum that structured students into 
different pathways - either a TEE pathway, a wholly school assessed pathway or a vocational education and 
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training pathway.  It was felt that this was restricting student choices and we should develop a new system of 
curriculum that would allow students to make their choices a little bit later.  We are currently developing 50 new 
courses of study.  Over the past two weeks we have held about 15 different consultation meetings with teachers 
so that they can provide feedback on the work under development.  The first course to be introduced will be 
aviation, which will be introduced next year, and the first year of completion will be the year after that for year 
12 students.  The year after that we will be introducing a small number of other courses, including English, with 
the bulk of the courses being changed in 2007 and 2008.  Thorough consultation is taking place.   

We are trying to use an innovative curriculum design so that students can make their choices later and so that the 
curriculum will be engaging and motivating for the many students who are now not continuing on at school.  All 
of the new courses will count towards tertiary entrance selection, which was one of the things that was 
considered to be a problem.  This is one area in which we are very different from all of the other States.  In 
Victoria all of the 70 courses that are available count for tertiary entrance.  In this State only a limited number of 
courses count.  It is a major reform, but we are doing it with great care, and we are being supported all the way 
with funding to make sure that it is well implemented. 

Hon ED DERMER:  I find that a very encouraging development.  Thank you for that information. 

[11.10 am] 

Hon LJILJANNA RAVLICH:  A total of $7.195 million has been provided by the Government up to and 
including the 2004-05 budget to fund the implementation of the post-compulsory review.  As has been 
mentioned by Mrs Jeffery, the last review was in 1984.  It seems timely that this review should be taking place, 
because only two-thirds of all students stay on to year 12.  In some groups the rates are far lower than that; for 
example, less than 50 per cent of males in rural areas complete year 12, and for Aboriginal students the rate is 
even lower.  Quite clearly, students who leave school at the end of year 10 can suffer serious disadvantage in the 
labour market because they are inadequately prepared for what is becoming an increasingly complex society and 
they do not necessarily have the skills at that age.  Some target groups and some specific groups are even more 
disadvantaged.  The aim of the post-compulsory review is to ensure that our education system contributes to 
increasing retention rates in year 12 and maximises the opportunities for students in lower socioeconomic 
metropolitan, rural and remote areas.  Another important aspect is that it improves educational outcomes for all 
students, particularly those groups who have low participation rates in years 11 and 12.   

Hon CHRISTINE SHARP:  The second dot point of the significant issues and trends on page 899 refers to the 
fact that this month marks the end of a five-year transition period from a course inputs approach to a learning 
outcomes approach.  Is the council preparing to conduct an assessment of the effectiveness of this transition?  If 
it is, will it be surveying the teaching body itself to see whether teachers think that this major shift in emphasis 
has been worthwhile?  Would such an assessment be made public or tabled in Parliament? 

Hon LJILJANNA RAVLICH:  I will ask Mrs Jeffery to comment on that. 

Mrs JEFFERY:  When the curriculum framework was introduced there was a view that we should not make any 
changes to it until people had had a chance to implement it.  That was one of the stipulations from teachers.  
They said that educators constantly change things before they have had a real chance to have a go at them.  This 
next year is the first year for which schools are accountable.  We will collect data on how progress is being made 
in that implementation.  The plan is then to start looking at the review of that framework.  That will be based 
very much on teacher input.   
Many of the areas that we think will possibly need reviewing are being thrown up as a result of the post-
compulsory review.  For example, teachers have had difficulty with the first learning outcome of languages other 
than English.  Post-compulsory review groups have identified that they have had difficulty with it.  All the 
information that we are gathering and have been gathering for the past few years will be considered.  We have 
not got a firm plan in place for how a whole review would be undertaken, but I can assure members that the 
council collaborates on everything it does and that every teacher and every parent will be asked for their views 
on the implementation.  We felt that people needed to have a sort of guide at first.  That probably will not be 
until after we have had the first year of accountability, when we can then think about the process for doing that 
review. 
Hon CHRISTINE SHARP:  Output 1 refers to curriculum implementation.  Are there any guidelines for the 
stage at which or year in which teachers should introduce calculators for children to do maths?  I have been told 
very recently that in one particular school, children from as early as year 4 are no longer doing mental arithmetic 
but are doing all their sums with a calculator.  Is this a policy guideline?  What are the guidelines on the use of 
calculators? 
Hon LJILJANNA RAVLICH:  I will ask Mr Rees Barrett to respond.  It is a curly one. 
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Mr BARRETT:  I will answer to the best of my ability.  I am not aware of a policy of the Curriculum Council 
providing any guidelines on the use of calculators.  This relates very much to what we have been talking about 
with the Curriculum Council outcomes and their progress maps, because the progress maps describe standards of 
achievement.  Depending on the nature of the outcome we are talking about and the nature of the standard, it 
may be that in some cases a calculator is relevant for a particular outcome, but in other cases it may well be that 
a calculator is not relevant to an outcome for teachers or students.  I think the move towards the implementation 
of the curriculum framework and progress maps that we have been talking about means that there could well be 
in the guides the opportunity to provide advice to teachers on when is the appropriate time and what is the 
appropriate place for children to be using calculators in kindergarten to year 12 education.   

If I might add a final comment, the area in which we do provide advice on the use of calculators is in years 11 
and 12, where we have a more direct responsibility for the comparability of assessment and standards of 
assessment.  Particularly for the tertiary entrance examinations, we lay down a requirement for the use of 
calculators in various subjects. 

Hon LJILJANNA RAVLICH:  I think there is probably some community concern in respect of students not 
understanding the process by which they reach an outcome.  Some schools have a computer lease arrangement.  
Basically, from about year 3 everything is done on computers.  Whether it is that or the application or use of 
calculators from a very early age, one of the emerging concerning trends is students’ lack of understanding 
sometimes of how they reach an outcome or the processes that lead to an outcome.  I have been advised by Mrs 
Norma Jeffery that in view of the member’s concern, something could be put into the guides, and it will certainly 
be considered. 

Hon ALAN CADBY:  I would like to get involved at some point in the discussion on calculators in schools.  
Some criticism has been made of the current method of the statistical manipulation of marks at the tertiary 
entrance examination level.  Has any research been undertaken to assess the validity of such criticism? 

Hon LJILJANNA RAVLICH:  I will ask Mr Rees Barrett to respond. 

Mr BARRETT:  We are aware of some of the issues surrounding the current statistical moderation and 
adjustment models.  Responding to that criticism has been one of the major drivers of the post-compulsory 
review.  I am aware that one of the criticisms is that because of the mathematical formula that we use, we 
statistically moderate a school group of students doing a subject.  The general community finds it very hard to 
accept that an individual might achieve at a certain level during the year, as measured by the teacher, and really 
clicks when he or she goes into an exam and performs very well, and then because the model adjusts the school 
group assessment, the assessment can be adjusted significantly downwards even though the student may have 
performed very well.  It is counter-intuitive to most of the community that the model works in that way.  It is not 
an easy thing to change overnight; however, it is a major thing that will be changed with the post-compulsory 
review. 

Hon ALAN CADBY:  Has any research been undertaken to place a dollar value on the resources needed by 
individual schools to fully implement the curriculum framework, including the cost, as was mentioned earlier, of 
the administration and reporting process? 

[11.20 am] 

Hon LJILJANNA RAVLICH:  I ask Mrs Jeffrey to respond. 

Mrs JEFFERY:  We take account in our budget papers of the cost to us, mainly because the school system 
sectors are responsible for implementation in their schools.  We have provided $1.5 million per annum for the 
school system sectors for the past five years to help with professional development needs for the introduction of 
the curriculum framework in schools.  I am aware that the Department of Education and Training is introducing 
its standards and moderation processes.  We work closely with the school system sectors.  For the past number of 
years, that funding was provided to ensure that the schools could implement the framework and provide the 
professional development report.  No, we have not costed a dollar value for what it costs schools.   

Hon KATE DOUST:  I have a simple and short question.  Page 903 of the Budget Statements contains a heading 
of performance measures.  I note a decline in the allocation for next year.  The reasons listed for that decline in 
the last column is mainly the removal of the accredited list of subjects not undertaken by students or offered by 
schools.  What sort of subjects are they?  Why would it apply particularly to the vocational education area?  
Could I have some information?   

Hon LJILJANNA RAVLICH:  I ask Mr Barrett to comment.   
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Mr BARRETT:  The decrease has been because a number of subjects we developed originally were vocational 
subjects.  We found in the initial years that a few schools may have offered the subjects.  As a result of the 
growth of the implementation of the vocational education and training - VET - packages, schools have tended to 
move away from the vocational subjects.  Therefore, we have set up a system whereby if no schools offer a 
vocational subject, or if only one school offers that subject, we might contact that school and look at alternatives 
available under the training packages.  The schools then move out of the subject.  The vocational subjects 
strategy worked best in the early 1990s before the training package implementation took off.   

Hon BILL STRETCH:  I am not sure whether the question falls in the purview of the council.  It relates to the 
primary extension and challenge - PEAC - program.  Does the council have any input to the curriculum planning 
and structure?  I refer to this year’s policy direction for year 12.  PEAC is an important part of the advancement 
of gifted students.  Does the council have any input?   

Mrs JEFFERY:  All schools are expected to implement the curriculum framework which has 66 outcomes.  
Schools can then devise the program that suits their students.  The PEAC program is under the control of the 
Department of Education and Training.  Schools are expected to implement the curriculum framework.  Schools 
can go well beyond the framework as long as at some stage in the schooling students have the opportunity to 
achieve the outcomes.  The Department of Education and Training is best placed to answer that question.  

Hon BILL STRETCH:  I raise the question because they are highly commendable programs.  Country students, 
who are my concern, must travel sometimes up to two hours each way to attend a session lasting less than two 
hours.  Do schools have the capacity to develop their own programs with some outside “experts” or approved 
people brought in?  This could concentrate on some small areas.  I refer to Kojonup merging with Albany, and 
Boyup Brook merging with Manjimup.  Many parents car pool etc.  We do not want to kill the program, which is 
great.   

The DEPUTY CHAIRMAN:  I am sure that is useful feedback for Mrs Jeffrey to take on board. 

Mrs JEFFERY:  It is. 

Hon NORMAN MOORE:  Page 911 of the Budget Statements refers to professional development grants.  What 
are they for, bearing in mind there is a budget allocation this year of $1.2 million but it goes down in the forward 
estimates to $600 000 in the following year and zero in 2006-07?  Why the diminution in the money available?   

Hon LJILJANNA RAVLICH:  I ask Mrs Jeffrey to respond.   

Mrs JEFFERY:  As I said before, we have been provided with $1.5 million per annum for the curriculum 
framework.  That money was to cease in 2004-05.  We approached the Government to continue the funding, but 
switched it to the post-compulsory review because that review was a form of implementing the curriculum 
framework for years 11 and 12.  As the original amount was a grant that we gave to the school system sectors, 
the amount is still there.  Ms Seetoh included it in earlier parts of the budget because it will be spread across the 
output for professional development for the post-compulsory review.  That is why the allocation appears to 
reduce, and starts to re-emerge.  It will continue to support the post-compulsory review.   

Hon NORMAN MOORE:  I should have been an accountant; it would have made it a lot easier!  

Mrs JEFFERY:  I found it hard to follow at first, too.   

Hon NORMAN MOORE:  I still do, I regret to say.   

Hon ALAN CADBY:  How will we overcome the difference in the way we measure achievements at the school 
level, which is predominantly by the tertiary entrance rank, and TAFE, which is usually through reaching 
competencies, when considering pathways from these two sectors to universities?   

Hon LJILJANNA RAVLICH:  That seems to be a fairly general question, and I do not know whether it falls 
within the purview -   

Hon ALAN CADBY:  It is quite specific.  It refers to assessment accreditation for going to university.  There are 
various pathways to reach university.  I wonder whether work has been undertaken on whether there is a 
difference and how to manage that difference.   

Mrs JEFFERY:  I will respond, although Mr Barrett might have to help me.  As part of the review, we have 
identified the vocational education and training courses most appropriately delivered in schools.  Otherwise, they 
are best done in a TAFE college.  We have analysed the relationship between student achievement as reported on 
the scale of achievement and competency.  Students are deemed to be competent or not competent.  In the new 
system, students, through the one learning program, will be able to record a level of achievement that will count 
towards university entrance.  They will also be accredited with a unit of competency or a TAFE certificate 
depending on whether it is achieved through a registered training organisation or a partnership.  The new system 
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intends to have one assessment event provide information for both of those purposes.  Students will still have to 
meet the high standard for university entrance.  We are in discussion constantly with the universities and the 
TAFE sector to see how they will use that information.  It is their decision for entrance.  We came from a 
meeting with the VET sector this morning; it is working on a new admissions policy that will work with the new 
approach.   

The DEPUTY CHAIRMAN:  We have inadvertently gone over time, although I am sure we can make it up in 
the next segment.  I thank advisers for their assistance, and I bid them good morning.  

Sitting suspended from 11.29 to 11.35 am 
 


